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ABSTRACT

The term ‘first generation learners’ refers to students who are first ones in their entire family to
go to school and receive an education. The present study is quantitative study which adopts a
factorial design in which first-and second generation learners and gender are treated as the
Independent Variables, and perceived social support and its dimensions, career aspirations and
its dimensions and student school engagement and its dimensions are considered as Dependent
Variables. The present study also adopts a correlational design to determine whether perceived
social support and career aspirations predict student school engagement in first and second
generation learners (girls and boys). Non-probability purposive sampling technique was used to
select a sample of 150 first generation learners and 150 second generation learners from
Hyderabad. Results showed that there were significant differences between the two groups with
respect to career aspirations, educational aspirations and leadership aspirations. Significant
gender differences were observed with respect to belonging support and educational aspirations.
Stepwise regression analyses showed that perceived social support and career aspirations and
their dimensions are predictors of student school engagement and its dimensions in both first and
second generation learners. Such results highlight the importance of formulating policies to
improve the status of first generation learners, taking into consideration their economic status and
other cultural and psychological aspects. Workshops for educationalists and school counsellors
who may work closely with first-generation students should address issues that may be
particularly relevant to this group.

Keywords: first and second generation learners, Perceived social support, career aspirations and
students school engagement

INTRODUCTION

In the 21ST century the researchers have focused massively on adolescence as they are going to be the
pioneers of the future. The researchers have also tried to find whether their generation (i.e. first generation learners
or non-first generation learners) influences various aspects such as perceived social support, career aspirations and
school engagement. In the past few years, there is growth in admissions of first generation learners with respect to
schooling, or higher education. All practice in education involves commitments, assumptions and goals that demand
philosophical scrutiny. The absence of such scrutiny has a direct implication on the effectiveness of the practitioner
(The Hindu, January 20 2015). Students’ involvement in education may be influenced by perceived social support,
career aspirations and school engagement. In today’s world there is substantial interest in how much support is given
to adolescents from their family, peers and school to achieve their goals or full fill their dreams.
Social support refers to an interaction, person, or relationship (Veiel & Bauman, 1992).
Social support is defined two ways: firstly, as information which affords the perception of being cared for, esteemed
and valued by members of one’s social network (Dubow, Tisak,Causey,Hryshko, & Reid, 1991; Dubow & Ullman,
1989), and secondly, as the availability of people on whom we can rely, and who let us know that we are cared for
and valued(Sarasin, Levine, Basham & Sarason, 1983).

Striplin (1999) found that families of first generation learners sometimes discourage them from going to
college, this can lead to alienation of family support. Many students have identified parents as being vital sources
who provide support (Gloria, 1997; Kenny et al., 2003) and encouragement (Fisher & Padmawidjaja, 1999),
however, other sources of support have also been recognized. For instance, extended family members, friends,
teachers, and counsellors have been listed as important agents that influence both academics and career aspirations
(Bullington & Arbona, 2001; McWhirter, Hackett, & Bandalos, 1998; Phillips, Christopher-Sisk, & Gravino,
2001).1n another study Rothen et.al (2011) reported that adolescents who are encouraged to do well by their parents
were more than twice as likely to aspire to remain in education.

Aspirations reflect a student’s conceptualization of his or her future self, and likely influence choices, direct
goal setting, and guide behaviour (Bandura,2001). A student’s aspirations are comprised are of their hopes and goals
for their future (Sirin, Diemer, Jackson, Gonsalves & Howell, 2004).Career aspirations are defined as long-term
individual work related goals (VVandenBos, 2007). For this study, career aspirations have been defined as a concept
similar to aspirations in general, educational aspirations, leadership aspirations and achievement aspirations.
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According to McCarron (2012), first generation college students have paths to higher education much
different than their non-first generation peers. In a study of 103 first generation students, He examined the
contributing factors of persistence and aspirations in the realm of education attainment of first generation students.
Through his results, he discovered that high pre-college aspirations and family support are vital in the persistence of
educational attainment and prevention of burnout for first generation students. Based on this research, it could be
possible that high pre-college aspirations and family support linger during the undergraduate years and are key in
shaping first generation students’ aspirations to pursue advanced degrees (McCarron, 2012).

Students’ aspirations appear to be related to parents’ educational levels. The more education parents have
the higher students’ aspirations (Penrose, 2002). First-generation students may encounter a cultural conflict between
home and college community (Thayer, 2000).In a study Veiga et.al (2014) revealed that there is a positive relation
between student school engagement and academic aspirations. School engagement is a meta-construct that includes
behavioural, emotional, and cognitive engagement (Fredricks et al., 2004). Although there are large individual
bodies of literature on behavioural (i.e., time on task), emotional (i.e., interest and value), and cognitive engagement
(i.e., self-regulation and learning strategies), what makes engagement unique is its potential as a multidimensional or
“meta”-construct that includes these three dimensions. Behavioural engagement draws on the idea of participation
and includes involvement in academic, social, or extracurricular activities and is considered crucial for achieving
positive academic outcomes and preventing dropping out (Connell & Wellborn, 1991; Finn, 1989).

Emotional engagement focuses on the extent of positive (and negative) reactions to teachers, classmates,
academics, or school. Others conceptualize emotional engagement as identification with the school, which includes
belonging, or a feeling of being important to the school, and valuing, or an appreciation of success in school-related
outcomes (Finn, 1989; Voelkl, 1997). Positive emotional engagement is presumed to create student ties to the
institution and influence their willingness to do the work (Connell & Wellborn, 1991; Finn, 1989).
Cognitive engagement is defined as student’s level of investment in learning. It includes being thoughtful, strategic,
and willing to exert the necessary effort for comprehension of complex ideas or mastery of difficult skills (Corno &
Mandinach, 1983; Fredricks et al., 2004; Meece, Blumenfeld&Hoyle,1988).

Terenzini et.al (1996) found that first generation learners have lower level of school engagement and they
mostly come from low socio economic status. In a study conducted by Pike and Kuh (2005) in Africa on 1,127 first-
year students at a variety of four-year colleges and universities found that first-generation students tended to be less
engaged and gained less from college than their counterparts with college-educated parents did. These differences
were primarily due to first-generation students having lower educational aspirations and living off campus.

Of 1.3 million first-time freshmen who took the Scholastic Aptitude Test (SAT) in 2002, it was found that
over 28 percent were first-generation students in India (Ishitani, 2003).The experience of first-generation students
varies depending on their income background and their ethnicity. Those from middle income backgrounds find
adjustment to college less difficult than first-generation students from ethnic minority or low-income backgrounds
(Thayer, 2000). Similarly, Horn and Nunez (2000) reported that first-generation students were more likely to be
ethnic minorities than non-first-generation students. In Tamil Nadu it was found that one-third of candidates who got
admitted in college on the first two days of the single window counselling process for admission were found to be
first-generation graduates. Of the 5,333 candidates who had their pick of technical courses in the state, 1,699 will be
the first in their families to enter college. (Times of India, July 10, 2014).

Educational consultant Gopalakrishnan (2015) said state schemes benefitting first-generation graduates,
like the 50% tuition fee waiver, are encouraging more parents to send their children to college. “The numbers will
keep increasing in the coming years," she said. The schemes have also helped increase the gross enrolment ratio in
the state to 19% compared to the national average of around 15%.(The Hindu, January 20, 2015). The experience of
first-generation students varies depending on their income background and their ethnicity. Those from middle
income backgrounds find adjustment to college less difficult than first-generation students from ethnic minority or
low-income backgrounds (Thayer, 2000).

From the studies given above we can say that there is difference among first and second generation learners
with respect to various aspects such as self- efficacy, motivation, goals, academic preparation, self-regulation,
aspirations, perceived social support and school engagement e.tc. Currently, aspirations, social support and school
engagement is very important aspect for students especially when they are adolescents. Their generation (i.e first or
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second generation learners) may have an effect on these aspects. Benefits of aspirations, perceived social support
and school engagement and differences among first and second generation learners makes it worthy for further
investigation. Based on the contexts of the above studies, the following objectives and were outlined.

Objectives:

e To study whether there is a difference between first generation learners and second generation learners with
respect to perceived social support and its dimensions (viz., appraisal support, tangible assets support and
belonging support), career aspirations and its dimensions (viz., educational aspirations, achievement
aspirations and leadership aspiration) and student school engagement and its dimensions (viz., behavioural
engagement, emotional engagement and cognitive engagement).

e To observe whether there is a gender difference between first generation learners and second generation
learners with respect to perceived social support and its dimensions (viz., appraisal support, tangible assets
support and belonging support) career aspirations and its dimensions (viz., educational aspirations,
achievement aspirations and leadership aspiration), and student school engagement and its dimensions
(viz., behavioural engagement, emotional engagement and cognitive engagement). To study whether
perceived social support and its dimensions (viz., appraisal support, tangible assets support and belonging
support) and career aspirations and its dimensions (viz., educational aspiration, achievement aspirations and
leadership aspiration), predict student school engagement and its dimensions (viz., behavioural
engagement, emotional engagement and cognitive engagement) in first generation learners.

e To study whether perceived social support and its dimensions (viz., appraisal support, tangible assets
support and belonging support) and career aspirations and its dimensions (viz., educational aspirations,
achievement aspirations and leadership aspiration),predict student school engagement and its dimensions
(viz., behavioural engagement, emotional engagement and cognitive engagement) in second generation
learners.

Method

Research Design

The present study is a quantitative study in which first-and second generation learners and gender are
treated as the Independent Variables, and perceived social support and its dimensions (appraisal support, tangible
assets support and belonging support), career aspirations and its dimensions (educational aspirations ,achievement
aspirations and leadership aspiration) and student school engagement and its dimensions ( behavioural engagement ,
emotional engagement and cognitive engagement) are considered as Dependent Variables. The present study also
adopts a correlational design to determine whether perceived social support and career aspirations predict student
school engagement in first and second generation learners.

Sample

Non-probability purposive sampling method was used to select a sample of 300 students. Out of the total
sample 150 were first generation learners (75 boys and 75 girls) and 150 were second generation learners (75 boys
and 75 girls) from low socio economic status.

Inclusion criteria

First generation learners —

1. Students whose parents were not educated were included.

2. Students should be within 13-16years of age.

3. Students living in Hyderabad city were included.

4. Students with parents who had their monthly income within 12,000 were included.
5. The students of Telugu and English medium were included.

Second generation learners —

1. The student’s parent’s education qualification had to be between 5™ 10™ standard.
2. Students should be within 13-16years of age.

3. Students living in Hyderabad city were included.

4. Students with parents who had their monthly income within 12,000 were included.
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5. The students of Telugu and English medium were included.

Exclusion criteria-

1. Students pursuing distance education were excluded.

2. Students staying away from their parents were excluded.

3. Students who were orphans or had a single parent were excluded.

4. Students below 8™ grade and above 10" grade were excluded.

5. Students with history of any chronic physical or psychological disorder were excluded.

6. Students with any family history of any chronic physical or psychological disorder of the family members.

Instruments
Four questionnaires were used in this research. They were:

1. Information Schedule

Participants were asked to provide their gender, age, education, family information (Parents’ education, socio-
economic status, number of siblings), physical and psychological health of the respondents as well as their family
members, and the like in writing, on the Information Schedule.

2. Interpersonal Support Evaluation List (ISEL) -12 item shortened version

This scale was developed by Cohen, Mermelstein, Kamarck, & Hoberman, 1985).ISEL is a 12-item
measure of perceptions of social support. These dimensions are, Appraisal Support (AP) , Tangible Assets Support
(TA ) and Belonging Support (BE). Appraisal support contains item 2, item 4, item 6 and item 11. Belonging
support contains item 1, item 5, item 7 and item 9.Tangible support contains item 3, item 8, item 10 and item.

Each dimension is measured by 4 items on a 4-point scale ranging from “Definitely True” to “Definitely
False”. The ISEL-12 is derived from the long form of the ISEL and contains 12 items which assess the perceived
availability of social support on a four-point scale ranging from “definitely false” to “definitely true.” All items are
summed to yield a total score (scores range 0-36). Also the scale describes the appraisal, belonging, and tangible
subscales (scores range 0-12) comprised of four items each. Some of the items are reverse scored. The reverse
scored items are item 1, item 2, item 7, item 8, item 11 and 12. All scores are kept continuous. Higher scores
indicate Higher Appraisal/ Belonging / Tangible Support. Cronbach’s alphas for the ISEL-12 total score were all
above 0.70 in the full sample. Convergent validity analyses suggested that the ISEL-12 scores were positively
related to social network integration and life engagement, and inversely related to perceived stress and negative
effect.

3. Career Aspiration Scale — Revised (CASR)

This scale was developed by Gregor & O’Brien, (2015).The newly translated K-CASR was used to
measure career aspirations. The scale consists of 24 items. The CASR consists of three subscales including
leadership, educational, and achievement aspirations (Gregor & O’Brien, 2015). Achievement Aspiration consists of
item 3, item 8, item 9, item 13, item 17, item 20, item 21 and item 22. Item 1, item 2, item 4, item 5, item 7,
item 12, item 15, and item 24 belong to the leadership aspirations. Educational Aspiration contains item 6,
item 10, item 11, item 14, item 16, item 18, and item 19. Reverse score items are 2, item 4, item 12, item 20 and
item 22 so the responses are changed in the following way: 0=4, 1=3, 2=2, 3=1, 4=0. The items are rated for was on
a 5-point Likert Scale - 0 (not at all true of me) to 4 (very true of me). Scores for item are summed to get the total
score for each subscale. Higher scores indicate higher aspirations in each domain (achievement, leadership,
education). The scores on the three subscales may be added to get the total score on career aspirations. The
Cronbach’s a coefficient ranged from 0.71 to 0.88. (Gregor & O’Brien, 2015).

4. School engagement scale-(SES)

This scale was developed by Fredericks, Blumenfeld, Friedel and Paris (2005). It consists of 15 items. This
scale was developed to measure behavioural, emotional, and cognitive aspects of student school engagement in
elementary school students. Behavioural engagement items are item 1, item 2, item 3, and item 4. Emotional
engagement items are item 5, item 6, item 7, item 8, item 9, and item 10. Cognitive engagement items are item 11,
item 12, item 13, item 14, and item 15. Item 2, item 4, and item 6 are reversed score. Participants are required to rate
the responses on a likert scale ranging from 1 to 5 (1 = never, 5 = all of the time, or 1 = not at all true, 5 = very true).
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Higher scores reflect higher levels of engagement. The Coefficient alpha ranged from .72 to .86. It has a good face
validity, adequate internal consistency, and adequate predictive validity.

RESULTS

Table 1 — Results of Two-Way ANOVA and descriptive statistics with dependent variables perceived social
support, career aspirations, student school engagement and their dimensions as Dependent variables and learners
(viz., first and Second generation learners) and gender as independent variables.(n=300).

Learners Gender of Interaction effect
Variables students (Learners*Gender)
First Second
generation generation Boys Girls
Mean Mean F Mean Mean F
(S.D) (S.D) (S.D) (S.D)
Perceived social
support 32.00 32.15 0.123 31.7 3246  3.302 3.90*
(3.80) (3.49) (3.36) (3.88)
Appraisal support 11.15 10.80 1.96 11.15 10.80 1.96 1.81
(2.22) (2.17) (2.22) (2.17)
Tangible assets
support 10.13 10.59 3.39 10.15 10.57 2.83 3.01
(2.29) (2.06) (2.06) (2.29)
Belonging support 10.72 10.76 0.026  10.39 11.08  7.74** 0.04
(2.21) (2.14) (2.08) (2.21)
Career aspirations 66.12 68.92 5.76*  66.81 68.23 1.47 1.88
(10.22) (10.03) (10.18) (10.22)
Educational
aspirations 22.27 23.51 7.85%%  22.27 2351 7.85** 7.85%*
(4.13) (3.69) (3.69) (4.13)
Achievement
aspirations 22.56 22.85 0.26 22.56 22.85 6.16 6.75
(5.02) (4.66) (4.66)  (5.02)
Leadership aspirations 21.29 22.57 4.07* 21.99 21.87 0.03 0.01
(5.69) (5.19) (5.56) (5.41)
Student school
engagement 55.95 56.75 0.822  56.29 56.41 0.01 18.67***
(7.49) (8.19) (7.24)  (8.43)
Behavioural
engagement 1454 15.07 2.199 14.56 15.05 1.88 19.13***
(3.44) (2.96) (3.11) (3.31)
Emotional
engagement 23.76 23.57 0.217 23.75 23.58 0.18 23.32%**
(3.55) (3.62) (3.61) (3.56)
Cognitive engagement 17.65 18.10 0.646  17.98 17.78 0.12 0.29
(3.87) (5.69) (5.88) (3.59)

Note: *p<0.05, **p<0.01,***p<0.001.

Table 1 indicates that there is a significant difference between first and second generation learners with
respect to career aspiration (F=5.76, p<0.05). It is evident from the mean scores that the second generation learners
scored higher (M=68.92, SD=10.03) than the first generation learners (M=66.12, SD=10.22) with respect to career

aspirations.
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Moreover the results in Table 1 indicated that there is a significant difference between first generation
learners and second generation learners with respect to the dimension of educational aspirations (F= 7.85, p<0.01). It
is evident from the mean scores that second generation learners scored higher (M=23.51, SD=3.69) than the first
generation learners (M=22.27, SD=4.13) with respect to educational aspirations.

Furthermore, the results indicated that there is a significant difference between first and second generation
learners with respect to leadership aspirations (F= 4.07, p<0.05). It is evident from the mean scores that second
generation learners scored higher (M=22.57, S.D=5.19) than the first generation followed by first generation
learners (M=21.29, S.D=5.69) with respect to leadership aspirations.

Table 1 also revealed that there is no significant difference between first and second generation learners with
respect to perceived social support, appraisal support, tangible assets support, belonging support (p>0.05). It also
indicated that there is no significant difference between first and second generation learners with respect to the
dimension of achievement aspirations (p>0.05).Furthermore, table 1 indicated no significant differences between
first generation learners and second generation learners with respect to student school engagement, behavioural
engagement, emotional engagement, cognitive engagement (p>0.05).

Moreover Table 1 also showed that there is a significant gender difference with respect to belonging
support (F=7.74, p<0.01). As is evident from the mean scores, girls are higher (M=11.08, S.D=2.21) than boys
(M=10.39, S.D=2.08) with respect to belonging support.

Moreover, Table 1 indicated that there is a significant gender difference in educational aspirations (F=7.85,
p<0.01). As is evident from the mean scores, girls are higher (M=11.08, S.D=4.13) than boys (M=10.39,S.D=3.69)
with respect to educational aspirations.

However, Table 1 indicated no significant gender differences with respect to perceived social support,
appraisal support ,tangible assets support ,career aspirations ,achievement aspirations, leadership aspirations, student
school engagement, behavioural engagement, emotional engagement and cognitive engagement (p>0.05).

Table 1 showed significant interaction between learners(viz., first generation learners and second
generation learners) and gender with respect to perceived social support (F=3.90, p<0.05). The graphical
representation of this result is seen in figure 1 given below.

Estimated Marginal Means of Perceived social support
GENDER

BOYS
GIRLS

32.00

32,007

Estimated Marginal Means

31 .50+

1 .00

T T
FIRST GENERATION LEARNERS SECOND GENERATION LEARRNERS
Learners

Figure 1 — Line graph showing the interaction between learners(viz., first generation learners and second
generation learners) and gender with respect to perceived social support.
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Interaction effect of learners (viz., first generation learners and second generation learners) and gender was
seen in perceived social support. The X-axis shows the learners (i.e. first generation learners and second generation
learners); the Y-axis shows the Marginal Means of perceived social support, blue line represents the means of boys;
and the green line represents the means of girls. The graph shows perceived social support is higher in the first
generation girls than second generation girls. Similarly, it showed that second generation boys are higher than first
generation boys with respect to perceived social support.

In addition Table 1 indicated significant interaction between learners(viz., first generation learners and
second generation learners) and gender with respect to educational aspirations(F=7.85, p<0.01). The graphical
representation of this result is seen in figure 2 given below.

Eﬁstirmatred Marginql MerangofrEqALrur:rationarl a;pirations
GENDER

BOYS
CIRLS

24 007

23.004 /

22,507

22,00+

21,50 /

7
/

T T
FIRST GENERATION LEARNERS  SECOND GENERATION LEARNERS

Estimated Marginal Means

21,007

Learners

Figure 2 — Line graph showing the interaction between learners (viz., first generation learners and second
generation learners) and gender with respect to educational aspirations.

Interaction effect of learners (viz., first generation learners and second generation learners) and gender was
seen in educational aspirations. The X-axis shows the learners (i.e. first generation learners and second generation
learners); the Y-axis shows the Marginal Means of educational aspirations, blue line represents the means of boys;
and the green line represents the means of girls. The graph shows educational aspirations is equal among first
generation girls, second generation girls and second generation boys than first generation boys.

Moreover, table 1 also indicated significant interaction between learners(viz., first generation learners and
second generation learners) and gender with respect to student school engagement(F=18.672, p<0.001). The
graphical representation of this result is seen in figure 3 given below.
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Estimated Marginal Means of Student school engagement

GENDER
BOYS
GIRLS

59,00

58.001 R

57,00

56,00~ A

55,00

Estimated Marginal Means

54,00+

53.00™

T T
FIRST GENERATION LEARNERS  SECOND GENERATION LEARNERS

Learners

Figure 3 — Line graph showing the interaction between learners (viz., first generation learners and second
generation learners) and gender with respect to student school engagement.

Interaction effect of learners (viz., first generation learners and second generation learners) and gender was
seen in student school engagement. The X-axis shows the learners (i.e. first generation learners and second
generation learners); the Y-axis shows the Marginal Means of student school engagement, blue line represents the
means of boys; and the green line represents the means of girls. The graph showed that student school engagement is
higher in the first generation girls than second generation girls. Similarly it showed that first generation boys are
higher than second generation boys with respect to student school engagement.

Furthermore ,table 1 also revealed significant interaction between learners(viz., first generation learners and
second generation learners) and gender with respect to behavioural engagement(F=19.137, p<0.001). The graphical
representation of this result is seen in figure 4 given below.

Estimated Marginal Means of Behavioral engagement

GENDER
——BOYS
GIRLS

16,00
“ 50~

15450 /
15.00

14,50+

14.00+ /////

/

T T
FIRST GENERATION LEARNERS SECOND GENERATION LEARNERS

Estimated Marginal Means

13.50

Learners

Figure 4— Line graph showing the interaction between learners (viz., first generation learners and second
generation learners) and gender with respect to behavioural engagement.
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Interaction effect of learners (viz., first generation learners and second generation learners) and gender was
seen in behavioural engagement. The X-axis shows the learners (i.e. first generation learners and second generation
learners); the Y-axis shows the Marginal Means of behavioural engagement, blue line represents the means of boys;
and the green line represents the means of girls. The graph shows that second generation girls are higher than first
generation girls with respect to behavioural engagement. Similarly it showed that second generation boys are higher
than first generation boys with respect to behavioural engagement.

Lastly ,table 1 also showed significant interaction between learners(viz., first generation learners and
second generation learners) and gender with respect to emotional engagement(F=23.325, p<0.001). The graphical
representation of this result is seen in figure 5 given below.

Estimated Marginal Means of Emotional engagement

26,00 GENDER
BOYS
GIRLS
Vo

24 50+ /
w
- /
2 /
= /
‘\ 2400 /
o /
= y
= /
o /
= b,
- /
Q2350+ /
& 7

/

w /

23,00+ /

Y T
FIRST GENERATION LEARNERS  SECOND GENERATION LEARNERS
Learners

Figure 5- Line graph showing the interaction between learners (viz., first generation learners and second
generation learners) and gender with respect to emotional engagement.

Interaction effect of learners (viz., first generation learners and second generation learners) and gender was
seen in emotional engagement. The X-axis shows the learners (i.e. first generation learners and second generation
learners); the Y-axis shows the Marginal Means of emotional engagement, blue line represents the means of boys;
and the green line represents the means of girls. The graph shows that first generation girls are higher than second
generation girls with respect to emotional engagement. Similarly it showed that second generation boys are higher
than first generation boys with respect to emotional engagement.

As it is evident from table 1 no significant interaction effects of learners (viz., first and second generation
learners)and gender on appraisal support ,tangible assets support , belonging support, career aspiration , achievement
aspiration, leadership aspiration and cognitive engagement.

Table 2 — Showing the summary of stepwise regression analysis showing the predictors of Student school
engagement and its dimensions in first generation learners

First generation learners

Student school Behavioural Emotional Cognitive
. engagement engagement engagement engagement
Variables
Perceived social support N.S N.S N.S N.S
Appraisal support 0.29%** 0.16* 0.35*** 0.30***
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Tangible assets support N.S N.S N.S N.S
Belonging support N.S N.S N.S 0.16*
Career aspiration N.S N.S N.S N.S
Educational aspiration 0.44*** 0.35*** 0.27*** 0.25***
Achievement aspiration N.S N.S N.S 0.25***
B Leadership aspiration N.S N.S N.S N.S
Perceived social support N.S N.S N.S N.S
Appraisal support 0.08*** 0.02* 0.12%** 0.03***
Tangible assets support N.S N.S N.S N.S
Belonging support N.S N.S N.S 0.02*
Career aspiration N.S N.S N.S N.S
Educational aspiration 0.20** 0.12*** 0.07*** 0.06***
Achievement aspiration N.S N.S N.S 0.06***
AR? Leadership aspiration N.S N.S N.S N.S
Total Adjusted R? 0.14 0.14 0.186 0.158

*p<0.05, **p<0.01, ***p<0.001, AR2-Change in R squared, B-Standardized Beta Coefficient, N=150.

Table 2 specifies regression analysis of predictors of student school engagement (viz., behavioural

engagement, emotional engagement and cognitive engagement) in first generation learners. It revealed that student
school engagement, behavioural engagement, emotional engagement and cognitive engagement were predicted by

appraisal support and educational aspiration.
achievement aspiration. These results are given in details in Table 3- Table 6.

It also showed that cognitive engagement was predicted by

Table 3 — Stepwise regression analysis showing model predicting student school engagement in first generation
learners (75 girls and 75boys)

AR? B
Criterion : Student school engagement

Model 1

1. Educational aspirations 0.20 0.44***

Model 2

1 Educational aspirations 0.08 0.40%**

2. Appraisal support 0.29***

Total Adjusted R?2 0.14
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*p<0.05, **p<0.01, ***p<0.001, AR?>-Change in R squared, p-Standardized Beta Coefficient, N=150

Table 3 indicated regression analysis to show the predictors of student school engagement in first generation
learners. The contribution of educational aspirations in predicting student school engagement was 20%. Appraisal
support was another predictor of student school engagement and its contribution in predicting student school
engagement was 8%. The positive f value of educational aspirations shows a positive correlation with student
school engagement (B= 0.44). Similarly, positive B value of appraisal support, shows a positive correlation with
student school engagement (B= 0.29).Educational aspirations and appraisal support together contribute 14% of the
overall variance in student school engagement in first generation learners.

Table 4 — Stepwise regression analysis showing model predicting Behavioural engagement in first generation
learners (75 girls and 75boys)

AR? B

Criterion: Behavioural engagement

Model 1

1. Educational aspiration 0.12 0.35***
Model 2

1. Educational aspiration 0.02 0.33***
2. Appraisal support 0.16*
Total Adjusted R2 0.14

*p<0.05, **p<0.01, ***p<0.001, R-Coefficient of Correlation, AR>-Change in R squared, p-Standardized Beta
Coefficient, N=150

Table 4 revealed regression analysis to show the predictors of behavioural engagement in first generation
learners. The contribution of educational aspirations in predicting behavioural engagement is 12%. Appraisal
support, was another predictor of behavioural engagement and its contribution in predicting behavioural engagement
is 2%. The positive B value of educational aspirations shows a positive correlation with behavioural engagement (B=
0.35). Similarly, positive B value of appraisal support, shows a positive correlation with behavioural engagement (B=
0.16). Educational aspirations and appraisal support together contribute 14% of the overall variance in behavioural
engagement in first generation learners.

Table 5- Stepwise regression analysis showing model predicting emotional engagement in first generation learners
(75 girls and 75boys)

AR? B
Criterion :Emotional engagement
Model 1
1. Appraisal support 0.12 0.35***
Model 2
1. Appraisal support 0.07 0.30***
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2. Educational aspiration 0.27***

Total Adjusted R2 0.18

*p<0.05, **p<0.01, ***p<0.001, R-Coefficient of Correlation, AR?>-Change in R squared, B-Standardized Beta
Coefficient, N=150

Table 5 indicated regression analysis to show the predictors of student school engagement in first
generation learners. The contribution of educational aspirations in predicting emotional engagement is 12%.
Appraisal support was another predictor of emotional engagement and its contribution in predicting emotional
engagement is 7%. The positive B value of educational aspirations shows a positive correlation with emotional
engagement (= 0.35). Similarly, positive B value of appraisal support, shows a positive correlation with emotional
engagement (= 0.27). Educational aspirations and appraisal support together contribute 18% of the overall variance
in emotional engagement in first generation learners.

Table 6 - Stepwise regression analysis showing model predicting cognitive engagement in first generation learners
(75 girls and 75boys)

AR B

Criterion: Cognitive engagement

Model 1

1. Educational aspiration 0.06 0.25***
Model 2

1. Educational aspiration 0.06 0.32***
2. Achievement aspiration -0.25**
Model 3

1. Educational aspiration 0.03 0.30***
2. Achievement aspiration -0.27**
3.Appraisal support 0.18*
Model 4

1. Educational aspiration 0.02 0.30***
2. Achievement aspiration -0.25**
3.Appraisal support 0.20**
4.Belonging support -0.16*
Total Adjusted R2 0.15

*p<0.05, **p<0.01, ***p<0.001, R-Coefficient of Correlation, AR?>-Change in R squared, B-Standardized Beta
Coefficient, N=150

Table 6 showed regression analysis to show the predictors of cognitive engagement in first generation
learners. The contribution of educational aspirations in predicting cognitive engagement is 6%. Achievement
aspirations were another predictor of cognitive engagement and its contribution in predicting cognitive engagement
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is 6%. Appraisal support is also a predictor of cognitive engagement and its contribution to it is 3%.Similarly
belonging support, is also a predictor of cognitive engagement and its contribution to it is 2%.

The positive § value of educational aspirations shows a positive correlation with cognitive engagement (f=
0.25). The negative B value of achievement aspirations shows a negative correlation with cognitive engagement (B=
-0.25) .Similarly, positive B value of appraisal support, shows a positive correlation with cognitive engagement (B=
0.18). The negative B value of belonging support shows a negative correlation with cognitive engagement (= -
0.16).Educational aspirations, achievement aspiration , appraisal support and belonging support together contribute
15% of the overall variance in cognitive engagement in first generation learners .

Table 7— Showing the summary of stepwise regression analysis showing the predictors of Student school
engagement and its dimensions in second generation learners

Second generation learners

Student school Behavioural Emotional Cognitive
Variables engagement engagement engagement engagement
Perceived social support N.S N.S N.S N.S
Appraisal support 0.33*** 0.16* 0.21*** N.S
Tangible assets support -0.21* N.S N.S N.S
Belonging support N.S N.S N.S N.S
Career aspiration N.S N.S N.S N.S
Educational aspiration 0.35%** 0.35%** 0.28*** N.S
Achievement aspiration N.S N.S N.S N.S
B Leadership aspiration N.S N.S N.S N.S
Perceived social support N.S N.S N.S N.S
Appraisal support 0.03*** 0.02* 0.04*** N.S
Tangible assets support N.S N.S N.S N.S
Belonging support N.S N.S N.S N.S
Career aspiration N.S N.S N.S N.S
Educational aspiration 0.12*** 0.12*** 0.08*** N.S
Achievement aspiration N.S N.S N.S N.S
AR? Leadership aspiration N.S N.S N.S N.S
Total Adjusted R2 0.15 0.15 0.154 -

*p<0.05, **p<0.01, ***p<0.001, AR?>-Change in R squared, B-Standardized Beta Coefficient, N=150.
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Table 7 specifies regression analysis of predictors of student school engagement (viz., behavioural
engagement, emotional engagement and cognitive engagement) in second generation learners. It revealed that
student school engagement, behavioural engagement and emotional engagement were predicted by appraisal support
and educational aspiration. These results are given in details in Table 8- Table 10.

Table 8-Stepwise regression analysis showing model predicting Student school engagement in second generation
learners (75 girls and 75boys)

AR? B

Criterion :Student school engagement

Model 1

1. Educational aspirations 0.12 0.35***
Model 2

1 Educational aspirations 0.03 0.33***
2. Appraisal support 0.19***
Total Adjusted R2 0.15

*p<0.05, **p<0.01, ***p<0.001, AR?-Change in R squared, B-Standardized Beta Coefficient, N=150

Table 8 indicated regression analysis to show the predictors of student school engagement in first
generation learners. The contribution of educational aspirations in predicting student school engagement is 12%.
Appraisal support, was another predictor of student school engagement and its contribution in predicting student
school engagement is 3%. The positive  value of educational aspirations shows a positive correlation with student
school engagement (B= 0.35). Similarly, positive B value of appraisal support shows a positive correlation with
student school engagement (f= 0.19). Educational aspirations and appraisal support together contribute 15% of the
overall variance in student school engagement in second generation learners.

Table 9- Stepwise regression analysis showing model predicting Behavioural engagement in second generation
learners (75 girls and 75boys)

AR? B

Criterion: Behavioural engagement

Model 1

1. Educational aspirations 0.12 0.35***
Model 2

1 Educational aspirations 0.02 0.33***
2. Appraisal support 0.16*
Total Adjusted R?2 0.15

*p<0.05, **p<0.01, ***p<0.001, R-Coefficient of Correlation, AR>-Change in R squared, B-Standardized Beta
Coefficient, N=150
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Table 9 revealed regression analysis to show the predictors of behavioural engagement in first generation
learners. The contribution of educational aspirations in predicting behavioural engagement is 12%. Appraisal
support, was another predictor of behavioural engagement and its contribution in predicting Behavioural
engagement is 2%. The positive  value of educational aspirations shows a positive correlation with behavioural
engagement (= 0.35). Similarly, positive  value of appraisal support, shows a positive correlation with behavioural
engagement (B= 0.16). Educational aspirations and appraisal support together contribute 15% of the overall variance
in behavioural engagement in second generation learners.

Table 10 - Stepwise regression analysis showing model predicting Emotional engagement in second generation
learners (75 girls and 75boys)

AR? B

Criterion: Emotional engagement

Model 1

1. Educational aspirations 0.08 0.28***
Model 2

1 Educational aspirations 0.04 0.26**
2. Appraisal support 0.21**
Total Adjusted R?2 0.15

*p<0.05, **p<0.01, ***p<0.001, R-Coefficient of Correlation, AR>-Change in R squared, p-Standardized Beta
Coefficient, N=150

Table 10 showed regression analysis to show the predictors of emotional engagement in first generation
learners. The contribution of educational aspirations in predicting emotional engagement is 8%. Appraisal support, a
dimension of Affect was another predictor of emotional engagement and its contribution in predicting emotional
engagement is 4%. The positive B value of educational aspirations shows a positive correlation with emotional
engagement (B= 0.28). Similarly, positive § value of appraisal support, shows a positive correlation with emotional
engagement (= 0.21). Educational aspirations and appraisal support together contribute 15% of the overall variance
in emotional engagement in second generation learners.

DISCUSSION

The present study indicated significant difference between first generation learners and second generation
learners with respect to career aspiration and its two dimensions i.e educational aspiration and leadership aspiration.
These results can be supported by a study conducted by Bowman et al.,(1991) which stated that first generation
students have, lower career aspirations. Furthermore, Terenzini and his colleagues (1996), found that first-generation
students had lower educational aspirations than their second-generation counterparts did. In another study first-
generation college students have been found to have lower educational aspirations than continuing-generation
college students (Bui, 2002; Terenzini, Springer, Yaeger, Pascarella, & Nora, 1996).

Moreover, gender difference was found among two dimensions that is with respect to belonging support a
dimension of perceived social support and it’s supported by a study conducted by Newman and Lohman et al.
(2007) which stated that girls reported a higher sense of peer group belonging than boys. Similarly, gender
difference was also found in educational aspiration and one possible source of these gender gaps in academic
performance is gender-specific attitudes towards and aspirations for education (Buchmann et al., 2008). This is also
supported by a study conducted by Mark and Taylor et al. (2013) which stated that boys are more responsive than
girls to positive parental characteristics, while educational attitudes and aspirations of boys deteriorate at a younger
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age than those of girls. There is widespread evidence that girls have higher educational aspirations than boys
(Schoon et al., 2007). They are, for example, more likely than boys to want to remain in post-compulsory education
and less likely to want to leave education and enter full-time work at age 16 (Willitts et al., 2005). Research suggests
that boys from low socioeconomic status families and from minority ethnic backgrounds have particularly low
aspirations (Burke 2006). Previous research on gender-related educational aspirations using rural samples has found
that girls maintain higher educational aspirations than male students (Elder & Conder, 2000; Lapan, Kim &
Koscuilek, 2003).

Furthermore, interaction effect was shown with respect to perceived social support, educational aspiration,
student school engagement and its two dimension behavioural engagement and emotional engagement. A study
conducted by Jenkins, Sharon Rae, Belanger, Aimee et al., (2013) reported that first —generation participants have
less social support from family and friends, more single-event traumatic stress, less life satisfaction, and marginally
more depression symptomatology than non-first-generation participants, but significant generation-gender
interactions showed first-generation women doing worse and first-generation men doing better than others. There is
evidence with respect to interaction among generational status and gender in school engagement as it is revealed that
many college students are unfortunately not aware of the resources available to them, especially first-generation
female students. National Survey of Student Engagement (2005) in Colorado found that between 40 and 50 percent
of first-year students never used career services, financial advising, or academic tutoring services. In some cases,
First generation female students do not understand the struggle of adjusting to college until it is too late. As a result,
about 43% of first generation students drop out of college before their second year, whereas about 20% of traditional
students leave college without a degree (McKay, 2008).

A Study on ‘Education of First Generation Girl Students in Senior Intermediate Colleges in Telangana
found that first generation girl students have certain issues such as, education was not free even in government
schools, they were earning wages through paid work, ill health was a cause for irregular attendance, issue of
marriage, gender discrimination by school teachers, and domestic violence meted out by fathers who have
surrendered themselves to alcoholism etc. (M.V foundation, 2016). These issues can be major causes that can affect
educational life, mental health, emotional health etc., which, in turn, can affect their perceived social support, career
aspirations and student school engagement.

The present study also revealed that appraisal support dimension of perceived social support was found to
be a predictor of students’ school engagement and its dimensions (behavioural engagement, emotional engagement
and cognitive engagement) and belonging support a dimension of perceived social support was found to be a
predictor of cognitive engagement among first generation learners. Among second generation learners appraisal
support dimension of perceived social support was found to be a predictor of school engagement and its dimensions
(behavioural engagement & emotional engagement) and tangible assets support a dimension of perceived social
support was found to be predictor of students’ school engagement.

The dimension appraisal support as a predictor in both first and second generation learners can be
supported by various studies for example; Fredricks et al., (2004)stated that support from the teacher, or good
teacher-student relationships, is the most effective factor predictor of all school engagement dimensions. However,
the engagement tends to develop reciprocally: teachers may have more negative attitudes towards these low-
engagement students, which again makes them less and less engaged. On the contrary, the engaged students increase
their engagement via positive reinforcement from their teachers (Klem & Connell, 2004; Skinner & Belmont, 1993).

Belonging support as a predictor of cognitive engagement dimension of students school engagement can be
supported by a study conducted by Osterman (2000) which reveals that students who experience a sense of
belonging in educational environments are more motivated, more engaged in school and classroom activities, and
more dedicated to school.

Tangible assets support a dimension of perceived social support can be supported as a predictor of students school
engagement with a study of the PASS Program (Promoting Achievement in School through Sport) by McClendon,
Nettles & Wigfield (2000) in which the PASS model provided the framework for teachers that encouraged them to
provide emotional and tangible support, to set high expectations and engage students in the learning process.
Kumar (2015) conducted a study on secondary school students of Kerala and revealed that Parent Support, Teacher
Support and Peer Support is found to be effective for predicting School Engagement. Thus the study emphasizes the
role of Social Support in the development of an individual. The behavioural, cognitive and emotional development
of a child in the school is mainly associated with the support he/she perceives from the parent, teacher and the peers.
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A better parental support that the child perceives improves the behaviour of the child in the school. The teacher
support and peer support increases student’s engagement in the school.
The current study highlighted that, among first generation learners educational aspiration dimension of career
aspiration was found to be a predictor of student’s school engagement and its dimensions (behavioral engagement,
emotional engagement & cognitive engagement) and achievement aspiration a dimension of students school
engagement was found to be a predictor of cognitive engagement. Among second generation educational aspiration
dimension of career aspiration was found to be a predictor of student’s school engagement and its dimensions
(behavioural engagement & emotional engagement). In a study Hill and Wang (2015) revealed that aspirations are
key to engagement; when connected to aspirations, engagement in school becomes self-motivating. The connection
between aspiration and school engagement is also important for students who are already high achievers. Students’
engagement with school has been found to be an important factor in students’ school success (Fredricks et al., 2004;
Kortering & Braziel, 2008) and adolescent well-being (Archambault et al., 2009). Engagement with school may also
lead to enhanced psychosocial engagement across the lifespan in multiple settings (Furlong et al., 2003). Because
engagement facilitates academic and social learning, school engagement is a relevant construct for all students
(Furlong & Christenson, 2008). However, understanding students’ engagement with school has been primarily
motivated by a desire to increase academic achievement and high school graduation rates (Appleton et al., 2008;
Fredricks et al., 2011). The high school graduation rate has not changed significantly over the past 30 years
(Dynarski et al., 2008). Approximately 75% of ninth graders will graduate from high school with their cohort (Aud
etal., 2011), and almost 4% of students drop out of high school each year (Chapman, Laird, & Ramani, 2010).

Schools and Colleges need to recognize that first-generation students do not easily come forward to seek
help. Investigation of cultural aspects on academic performance of first generation students can help in taking
measures to avoid the impact of such factors. Assess the effect of specific academic major programs on first
generation students’ performance. Assess which leadership style the teachers possess (autocratic, democratic,
instructional etc.) because leadership style play great role on the members under the guidance of the leader.

Admissions officers could design presentations specifically for first-generation students that emphasize the
behaviours common to successful first-generation students who have completed education .To raise educational
aspirations, institutions could work with local schools. Colleges and universities have the ability to redesign their
institutional cultures, teaching practices and academic support services to be more inclusive of first-generation
college students. For instance, they can offer required courses in a variety of different formats (hybrid, on-line, face-
to-face) and timings (between semesters, during summers) to help first generation students reduce degree
completion time and save money. They can recruit former first-generation faculty members to advice and mentor
students. A web page for first-generation students and families can be created that features success stories, user-
friendly financial aid as well as scholarship information, and links to other opportunities. With the right support
from institutions of higher education, first-generation students can earn their degree, reinvent themselves and
reposition their families in positive ways for generations to come. Workshops for advisors and others who may work
closely with first-generation students should address issues that may be particularly relevant to this group; at the
least, advisors should know who among their advisees are the first in their family to go to school /college and should
discuss on multiple occasions how students can get involved in activities inside and outside the classroom that will
increase their overall level of engagement with learning resources and that will promote greater social and academic
integration.
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